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gdith: «She’s NOT handicap!”

orn in the United States of Haitian parents, Edi |
ESOL Programming by the time we observe;iicelzlrt}ilnhﬁilszndexlted from
1 Mabel Oakes Elementary School. Located in the hlr -grade class
his school had a stud or southern end of the
county, this S ent mobility rate of 66%, and 99% of th
students received free/reduced-price lunch. The student,populatignoc e
rsed African American, Haitian, and Hispanic students, the last b:iI:—
mainly the children of migrant workers. Edith stood out in her elass phys{g-
ally because she was very tall and overweight for her age, and was usu-
ally dressed in long skirts, which reflected the religious beliefs of her family.
However, the data on her during that time are limited because, apart from
her appearance, she did not stand out appreciably in terms of behavioral
or academic difficulties. In the 2nd year of the study, the school counselor
informed the researchers of Edith’s EBD placement and expressed concern

and surprise at this outcome.
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THE ASSESSMENT

s records and an interview with Ms. Fernandez, the psy-
ed that Mr. Peterson had initially referred Edith “due to
formance and behavior difficulties at school.” Intel-
ed to be in the low-average range, with

deficits in reading and writing, and a relative strength in mathematics. Per-
sonality assessment was conducted using the usual projective battery, on the
basis of which the psychologist concluded that Edith had EBD. Ms. Fernandez
never mentioned conducting actual observations of Edith in her c.lass.room
or any other environment and there is no record of such observation 1o the

report,
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EAMILY PERSPECTIVES

The researchers paid several visits to the home and dlsc;oyergd a stropg fam-
ily unit, with Edith’s mother, stepfather, and a total of six 81b}1ngs h_vmg in
2 well-kept home about 5 miles away fror_n_the school to which Edith hag
been moved for the EBD program. Her original school was a short walk to
her home. While the mother worked long hours, an elder sister was clearly
in charge of daily housekeeping. Two of her siblings attended a local col-
lege, and two were in high school. Edith attended a Haitian church ona
weekly basis and participated in Sunday school class and choir practice with
a dozen other girls her age. One of the researchers went to church one Sun-
day with Edith and observed her in the Sunday school class, where she par-
ticipated with full compliance, showing no distinction between her behaviors
and those of her peers.

In a lengthy interview, Edith’s mother emphatically disagreed with the
school’s assessment of Edith:
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Problem in the brain, She fine. I pray to God and she fine. I hav

sl ; :

41-);:3:::}33211—5\]\;10 l; college, two in high school, doing fine- I have'zg
Ing fj 2 : Ing

Edith every ¢ ¢ dong fine too. . . . There was these kids, botherl g0

day- 1%
Il me

a ? g
to the schoo], tyh, thar's why. Edich come home, she cry every

Edith have Probr Principal don’t do nothing about it. They &€
andicap, | take ereri, tSO I'take her to doctor. He say she fine.
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SPECIAL EDUCATION DETERMINATIO
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In my heart, 1 believe it was wrong, inappropriate, When Edig
here. she knew who she could come to. The counseling Serviee Wa
was referred for [counseling program] were not forthCOming Tl:he
wasn't her fault. This is a full-service school. She could get Se:rv' at
she needed right here. Now she travels out of her community tolces
another school, where she doesn’t have those connectiopg. L thin
worst part is that there was absolutely no closure for her. One the
she was here, and the next day she was just gone. The child wil ay
experience that as ‘There must be something wrong with me. The
sent me away.” She had a caring nest here at Mabel Oakes, She y

doesn’t have that anymore.

THE PLACEMENT: BEHAVIOR MANAGEMENT
IN A RESTRICTIVE ENVIRONMENT

Edith began her self-contained fifth-grade EBD placement the following fall
at Lafayette Elementary School, a school similar demographically to her home
school. Lafayette is a relatively large building that has a center courtyard
thbt]h well-kept grass and trees. Edith’s EBD class was located out in the por-
ables at some distance from the main building and common areas such s
the office, cafeteria, and library,
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2l management. . .. They’re apprehensive, There’s steps to
. 751

;afffYPh?ve got 10 calm them down, use nonverbal, verbal, touch,

it

speaking calm. You, the teacher, need to back into the corner
e , _

esn;fd; the kid in the corner. You have to avoid confrontation.

not D2

Our observations of this classroom revealed daily instructional and of-

onal routines based totally on teacher control. Routines included
Z:‘mllavt'lod breakfast in the cafeteria at a later time than that of the general
SUPCI‘;;ZGH population and supervised bathroom breaks at specified times.
;?jgsms were required to line up dailx to have their pencils sharper.le-d' by
e teacher or aide; to line up by behavioral level for out-of-class activities;

and when transitioning, to keep a specified distance between themselves and
the next student.

Our observations of Mr. Donovan’s management style contrasted sharply
with his own description, as in the following excerpt:

As Lapproached Mr. Donovan’s class as they walked from the
cafeteria, he yelled, “File the line!” Students are required to keep a
distance of [approximately] 3 feet and to be silent, hands at their
sides. One student was sent to the back of the line for failing to keep
the distance rule. Edith reported that a student called her a name.
This student was also sent to the back of the line. Mr. Donovan
yelled to the student, “You are off level!” And to the paraprofes-
sional he instructed, “Add him another day! You keep it up, and you

and me will be on the floor today! If this line is not in order, I’l|
cancel PE!”

In addition to file the line, Mr. Donovan and his assistant frequently
used commands and threats such as Heads down, Bury your face, You're off
level, You just got three extra days, PE is canceled, Stand in the corner, Give

im zeroes, 'l give you something to cry a(aouf, and You and me will be on
the floor. Staff would also use physical intimidation tactics, such as the teacher
and assistant walking menacingly toward students, grabbing student’s faces,
the teacher’s banging of a chair or de.sk en route to deal with an off-task
student, and the use of physical restraint with students for « becoming ver-
bally disrespectful” (as reported by Mr. Donovan).
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The restrictive nature gf the EBD Program was manifested in several wao.
Since separate scheduling resulted in the students re ays.

turni ;
ning from, breakfast
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AM., and as [ate as 9:15 AC-lM-, they received 35“‘5{
san did therr nondisabled peers. They attendeg ; g
ral education students, and whenever Mr. (;1 Y ong
A w-arioe] PE, Id ac§0n1,f?any the .StUd.entS tO- “shOW h]s If]()van
Jdid not u"i op his students in line. In‘structlor_l in music g4 Aty e »
in order rol \t gudcms in the self-contamed setting. s g,
Im-,-(\‘;{]u‘)nt;:i\_ca about possible maingtreammg fo’r Students, Mr, Dog
rt'p“cd,]‘('l‘l;]‘ a big advocate for anIUSIQni} \;VS f{on t want oyr kids isol:tveadn
We've had some students be very SUCCCCTS' ul. OgeVer, out Of 14 Studepy,
in Edith’s class, none was mainstreamed 1n arclcy subject are,a_ With tegargy
Edith, Mr. Donovan reported that she was domg great” and «p,¢ el
improved.” However, When asked abo’ut her pqsmble return to the Maip,
stream, Mr. Donovan said, “Maybe she’ll be partially Mainstreamed py high

school.”
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EDITH’S EDUCATIONAL NEEDS:
THE INSTRUCTIONAL ENVIRONMENT

Although Mr. Donovan occastonally provided instruction that resonated with
his students, the majority of his instruction was of the worksheet variety.
When whole-group instruction did occur, Edith was often silent, though

of the group. Our field notes illustrated that during reading activities, Edith
was commonly “staring off,” “silent,” “flipping pages,” or “grimacing.” Her
off-task behavior seemed to be related to lack of understanding of content

‘Although Edith’s work samples were extremely difficult to decipher, she
recerved average grades and little corrective feedback. For example, she received
happy faces” on journal essays that were barely comprehensible. The class
as using a fifth-grade basal text, but both Mr. Donovan’s reports and our
tTStlng on the Woodcock Johnson Test in reading established Edith’s level at
c oile to Fhlrd grade (3.1 for letter-word identification and 2.8 for passage com
5:5 te)nsmn). When she failed ap accelerated reading test based on a book thhaet
i ”6){33Ed her level, M. Donovan reported, “I pass her with D’s becaus;‘ 5an
fepo}te d “(;n asked aboyt addressing Edith’s academic need§, MI Doﬁe gid
this so th,at ht'aught the kids context clues to help them,” explaining that b
1zed assegg N StUd.entS would be more successful in taking the state StaﬂilC o
readin oent. Edl,th,s performance on that test was in the third Percenf
§and in the fif}, percentile for mathematics problem solving. L Edith

r. - :
“speak E Onovan, like the referring teacher, Mr. Peterson, reported th ver,
S the language well,” and has “made much improvement,” Howe
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L sam les, class pnrticipa.ti.(m, grades, and conversations evidenced both
hff‘vo d oral language proficiency problems. For example, in Edith’s ;
wrlf‘ff: ‘her language suggested an interplay of influences fron,1 her fi Sl n
rer\"lt‘q’nd African American Vernacular English such as “We pla bolrslt. an,:
«,:&?‘;ct ap the carpe't,” “We put ten bowlers there,” “When is ni)g/htti:l:}gée

“Butl only fight one time,” “On Christmas I get gifts and g0 to places.”
he don’t tell me why.” These difficulties with tense, subject-verll; agre;-

and vocabulary were not addressed in her educational program

Lln
ment

o

gDITH'S RESPONSES TO BEHAVIOR MANAGEMENT

The focus of the EBD program was on behavior, and our observations showed
pdith as consistently and quietly compliant with staff directions or repri-
mnands. The fact that she was usually quietly off task during instruction pre-
cented a contrast to many of the other students in the EBD program, who
«ended to react sarcastically to staff reprimands or who were repeatedly dis-
ciplined for verbal disrespect, disobedience, and aggression. Across 16 class-
-oom observations of Edith during her fifth-grade year, the only indication
of troubling behavior was a report from school personnel that Edith had had
to be “taken down” (physically restrained) for “foul language” and “telling

lies on the other kids.” Mr. Donovan added:

Immediately, she went home and told her family about it. Her
brother came out to the school to ask why. Her mom didn’t know
Edith could be restrained. . . - At the staffing, parents are tol.d what
could happen. They don’t raise questions. It’s pOS.Sfble she didn’t
understand the language, although we have a Haitian Creole person

to translate.

Edith described the restraint, stating:

e time. A girl, Ayesha, want to fight me. Her and
ble-team me- They told the teacher. [ was already
¢rain me and my momma got mad, because I

. Plus, I got surgery on my leg and my hand
egs. My mom told my brother to come
more. I don’t like the school at all.

I been restrained on
her auntie want tO ou
cool down and they res

. , ‘% {0 the glr
didn’t do nothin ins on mY 1

ing. 1 80t :
was hurting. * 5 ’¢ restrain any

and tell them dor
one of the researchers, it turned oyt that

) ' with ot M~
During an 1nt€¥§;1;:awa[e of Edith’s history of surgery, although this in
Mr. Donovan wﬂ hef cumulat —— : : ——
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Mr. Donovan'’s views of Edith’s family were simijla, to tho
nandez, the school psychologist. He stated that Edith’s parent y, S€ of ) ke,
“who don’t show up.” However, Mr. Donovan also related hf Oneof%
sent the child’s adult brother to school on the only occasion % t the Moth,
disciplinary issue to be addressed and consistently signed the da?lt there Was,
and point sheet. When asked if he had attempted to schedule 5 y holnenott
ence, Mr. Donovan stated, “I think I tried to schedule 3 confparentconfﬂ_
IEP. I'm sure I did. Let’s check the cum.” Upon checking the ¢ l<1fren;:t=: for_her
Mr. Donovan found no record that he had scheduled 3 confere;n | e

Edith continued in the EBD program on into middle schoolcz.t

at some distance from her home. Readers are encouraged to ré ferixflool
(2003) for follow-up on her case and a description of the quality ofbg an
cial education middle school placement. f3pe

Questions

|. Review the definition for EBD. Do you feel that Edith is a student with
EBD? Why or why not?

2. In recent years, there have been many cases that have made national
headlines of students who were ridiculed and who reacted by “striking
back” with acting-out behavior. Do an online search of local newspapers to
find at least one such case in the past 5 years. What do you think might
account for such behavior? Report the case you find back to your class.

3. If you were hired as an advocate for Edith’s family, what recommendations
would you have made to Edith’s mother? What types of services might you
have suggested to assist Edith? dents

4. Edith’s placement at Lafayette employed a behavioral system for St
with EBD. What was your opinion of the behavioral s)’Stel
you think this system worked for Edith? Why or why ¥

5. Pretend you were hired to be Edith’s general education tea‘;, o-f the school

would you address the cultural discontinuities evident in many the issue

Personnel’s perceptions of Edith’s family? How wol

of peer teasing?

m in place? Do

[d you address




